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Introduction

Rationale
The purpose of Discussion Matters is to provide basic knowledge for giving and

asking for opinions. Students often have the mistaken assumption that they need
complex language for discussions. This apprehension (sometimes shared by
teachers) prevents them from trying to have serious talks that can be very satisfy-
ing. Instead, they struggle for minimal answers that in the end do not seem worth
the effort. This is frustrating and embarrassing. Therefore, this book provides
exercises that help students find and develop their ideas.

The book contains more than enough material for 14, 90-minute lessons. In
fact, it could be extended for a whole school year. Therefore, it is advisable for
teachers to skip over material they think is too difficult or not essential. Teachers
should not try to do each and every activity in a single term. It would be too
difficult and too repetitive. As well, each unit has a central concept which will be
lost on the students if they are overwhelmed by work. When students lose their
focus, they get frustrated and bored.

Sometimes students need a challenge and at other times they need a break.
Sometimes ideas flow freely and at other times even obvious ideas are elusive. So
teachers and students need to be patient and willing to defer some tasks to future
lessons. I will try to highlight the most essential activities in the book.

A note about method
The traditional teaching method is to give an explanation, followed by con-

trolled practice. This book follows the traditional format in many cases. However,
sometimes it is more beneficial to pose a problem first and ask students if they can
suggest solutions themselves. This allows students to access and build on their own
knowledge and it leads to greater understanding, involvement and retention.
Therefore, in this book, you will sometimes encounter a problem before the
explanation is given. This is not a mistake on the part of the author. In most cases,
the answer is available somewhere on the page.

Although this book is a bit didactic, it can be student-centered if students are
asked to read the instructions and examples and decide what they should do next.

Simply put, students need to know how to find ideas and how to put them into
words. To do this, they need structures to organize their ideas and simplify their
work. The two structures introduced in the book are the “opinion—reason—
example” cycle and the seven-part discussion model. The relationship between
reasons, examples and opinions is a major theme of the book.

Outline of the book
Each unit introduces a topic on some aspect of discussion. The definition,
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purpose and components of discussion are all spelled out explicitly. This over-
simplification is a tool to make the concepts as simple and as clear as possible.
Although many units are free-standing lessons, it is advisable to generally follow
the order of the units. Basic concepts like reasons and examples are introduced in
the first units and rebuttals and persuasion are introduced later on.

Most units start with a warm up followed by an explanation or a summarizing
task and exercises to check that students have understood. The explanation phase
is a whole class discussion about some aspect of discussion. Teachers have to lead
this part of the lesson. Most activities end with a whole-class open-ended discus-
sion, a short sharing of answers and questions about the exercise. Most units end
with a short pair discussion.

A typical unit:
1. Warm up
2. Summarizing/Explanation
3. Exercises
4. Short discussion

It is very important to give students individual planning time (5–10 minutes) to
try to work out their own answers during the brainstorming and summarizing
tasks.

      whole class → individual → pair work → whole class

1. WARM UP
The warm-ups are intended to be short stand-alone activities. Although some

warm-ups could be extended for an hour, they are only supposed to introduce the
topic. The teachers can preview the warm up with an explanation about the topic
of the unit, or ask students to read and follow the instructions in the book.

2. SUMMARIZING PARAGRAPH
Six units have summarizing tasks, which explain important discussion concepts.

(Please see page 7 in the student book.) This task has five steps (see next page).
Students chorus the paragraph for pronunciation, then read the paragraph and
answer the questions. The answers to the questions form a summary of the
paragraph. After most students have completed their summaries, the teacher can
start eliciting the main points and writing them on the board. The main points
should be written in point form only. Afterwards, students will be chosen at
random (You might want to ask your most confident students first.) to give a
spoken summary using the notes on the board. This gives them practice in finding
and remembering the important ideas and practice in grammaticalizing groups of
words.
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five steps:
chorus → read → summarize → teacher writes collective notes on the board
→ spoken summary

3. EXERCISES
Brainstorming

Many units have collective brainstorming tasks. Brainstorming is usually diffi-
cult, but collective brainstorming is easy. Students write a list (usually three to four
items), then the teacher elicits the answers and writes them on the board. Students
then choose the best items from the board for their notes.

Explanation and exercise
Almost every unit has at least one “explanation and exercises” task. An impor-

tant concept is explained, followed by a fill in the blank/chart activity. The
teacher’s job in all of these tasks is to explain, answer student questions and pose
pointed questions to stimulate the students. Some suggestions are written for each
unit.

4. SHORT DISCUSSIONS
Short discussions are either preplanned (Unit 3), planned in class (Units 5 and

6), or do not require planning (Units 4, 7, 9, 10 and 11).

preparation topic

Unit 3 homework students choose a topic

Units 4, 7, 9, 10, 11 no preparation necessary topics suggested in the book

Units 5 and 6 in class preparation students choose a topic

5. MAJOR DISCUSSIONS
There are two major student-led discussions (Unit 8 and Unit 12). These

discussions have two parts: the discussion planner and the interview questions.
Students should be given two weeks to prepare a detailed discussion on a topic of
their choice that contains both the planner (outline) and the interview questions.
Detailed instructions are in the student book.
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UNIT 1

Review: How to Have a Conversation

PURPOSE
1. The main purpose is to meet each other and talk.

The warm up is the well-known mingling task, “Find someone who . . .” The
goal is to reduce stress, encourage fluency and review the grammar of asking
questions.

2. The second goal is to introduce the course.
After the activities, you might want to tell your students about the course as a

conclusion to the lesson. Here are some suggestions.
1) This is not a grammar course. The emphasis is on ideas. Students will be

asked to research topics and get their classmates’ opinions on a range of
issues.

2) This is not a conversation course. Conversation is casual chatting:
“Hi, how are you?”
“I’m fine, thanks. How are you?”
“Great. How do you like this weather?”

and so on.

This is a discussion course. Discussion is more serious and more detailed than
chatting. A discussion is a conversation with a purpose (to learn or persuade).

3) You might want to point out the value of learning discussion:
• increased self-confidence
• ability to talk with more people (and more professional people)
• ability to make friends
• higher scores on tests and essays

Discussions are about issues. What are issues? (Most students can give some kind
of answer.) You can brainstorm quickly: global warming, garbage, recycling, terror-
ism, war, North Korea, child abuse, etc.
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WARM UP (p. 1)
The easiest type of conversation is an interview. During an interview, people ask

questions. Whoever asks the most questions controls the conversation.

Overview explanation
First, you can explain the general procedure:
This game has four parts:

1. The first part is asking an opening question.
2. The second part is asking a follow-up question.
3. The third part is to write down the partner’s name.
4. The fourth part is to write down the information from the follow-up

question.

To explain Step 1, you can elicit questions from the students as below:
Can you make a question from “_____ been to Australia?”
(answer: Have you been to Australia?)

Can you make a question from “likes sports”?
(answer: “Do you like sports?”)

For Step 2, you can give them some models or let them work on them with a
partner:

What are some follow-up questions for “Have you been to Australia?”
(e.g., Where did you go?/When did you go there?/What did you do there?/
How long did you stay there?/Why did you go there? / etc.)

You can write down some key question words on the board, perhaps.

Explain that students are to find a partner, ask an opening question, and, if the
answer is “Yes,” to then ask a follow-up question. Then they should ask for the
partner’s name and write down all the information.

Then explain how, if the opening question is answered with “No,” that the
student must say something like “I see. Talk to you later!” and then find a new
partner to talk with.

After modeling the dialog, you can tell the students they will be asked to report
about their partners. That will give them a purpose.

Eliciting information about classmates after the game is an excellent chance to
share personal information and joke with the students.
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A  HOW TO HAVE A CONVERSATION (p. 2)
This is preparation for a friendly conversation and it is the first brainstorming

activity. The purpose is to activate students’ knowledge of conversational expres-
sions. This might be a good time to point out that what they say is a matter of
personal self-expression. There are many things they could say. What they do say is
up to them.

B  SPEAKING PRACTICE (p. 4)
Students find a partner and ask as many questions as they can. If some students

just “go through the motions” by asking anything and going back to their seats,
remind them that they have to “ask as many questions as possible” until the
teacher asks them to change partners. This is because it usually takes several
questions to find an interesting question. They need about 10 minutes with each
partner.

Note: There are no sample answers for Step 1, Step 2 or Step 3 because students
can come up with many possible ones based on the models and their own previous
knowledge. As this is a brainstorming activity, it is important for each student to
come up with their own statement/question to use.

UNIT 2

Parts of a Discussion 1

WARM UP (p. 6)
Students read the discussion outline. Elicit and discuss the seven main parts of

discussion. These parts are a tool to help us have discussions. Today’s lesson is
about opinions, reasons and examples.

Note: The “Mercy Killing” discussion outline is used in the Practice Test (p. 87).

A  WHAT IS A DISCUSSION? (p. 7)
1. Chorus the reading for pronunciation. Students should read the paragraph

out loud even if they don’t understand what they are reading. Reading out
loud can be motivating as long as the students realize there is no immediate
pressure to understand what they are reading. Understanding via exposure to
English is a gradual process and might be a new experience for them.

2. Next, students should reread the paragraph and answer the questions.
3. After 5–10 minutes, elicit the answers and write them on the board in note

form only.
4. Elicit summaries based on the notes on the board. Students should give full

sentences.
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Example (write on the board)
1. a detailed talk
2. to find out about a topic
3. an opinion
4. reasons and examples
5. to help people understand
6. connects reasons and opinions to reality

Elicit (and coach if necessary)
1. A discussion is a detailed talk.
2. The purpose of a discussion is to find out about a topic.
3. The most important thing needed for a discussion is the opinion.
4. Other important things in a discussion are reasons and examples.
5. They help people understand opinions.
6. It connects reasons and opinions to reality.

B  OPINIONS, REASONS AND EXAMPLES (p. 8)
The teacher needs to explain the difference between a fact and an opinion. This

can be accomplished first by asking students to read the examples and explana-
tions in the book aloud, then by writing some examples on the board and asking
students to identify them as facts or opinions. Students know these ideas. I find it
helpful to ask students how to say these words in Japanese: opinion (iken), reason
(riyuu), example (rei, tatoe).

EXERCISE

Statement Classification

a. I like to read. P: PREFERENCE

b. Cairo is a city in Egypt. F: FACT

c. Dogs are good pets. O: OPINION

d. Fireworks are too dangerous. O: OPINION

e. Natto is made from fermented soybeans. F: FACT

f. Natto is delicious. O: OPINION

g. I would rather eat squid than octopus. P: PREFERENCE

h. Squid is healthier than octopus. O: OPINION

i. I love heavy metal music. P: PREFERENCE
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EXERCISE

You may want to use this as a brainstorming activity. Students could list as many
examples as they could think of in a specified amount of time.

EXERCISE 1

Again, this could be a good chance to use brainstorming to find a variety of
reasons. Students will be glad to hear the reasons that other students come up
with.

EXERCISE 2    “Tell me why” game

1. Ask a student to read the instructions.
2. Chorus the reasons at the bottom of the page. (e.g. “Because reading is more

active than watching TV.”) This will give students a chance to get the general
idea.

3. Model the dialog with a student.
Teacher: “Tell me why you think Okinawa is more fun than Tokyo.”
Student: “Because Okinawa has beaches.”
(You might have to prompt the student.)

4. Put the students in pairs and let them decide who is A and who is B. You can
prompt them to begin with the first opinion:

“Why do you think reading is better than watching TV?”
A chooses opinions, B reasons. After a few opinions, they can switch.

Caution: There are more opinions than reasons, so students will have to give their
own reasons for opinions like “Snails are better pets than dogs” and “Tigers are
not good pets.”

Note: Feel free to have variations of this activity if time permits. One version could
be “backwards” where one student states the reason and the other student comes
up with the matching opinion.

Example
Student A: “All schools should teach music . . .”
Student B: “Because music is important for a child’s development.”

Furthermore, students could be encouraged/directed to come up with reasons
that are not mentioned in the book.

EXERCISE 3    Brainstorming game

1. Have a student read the instructions.
2. Model the example with a student. Have the student ask you, three times in a

row, the question “Can you give me a good reason why children should wear
school uniforms?”
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Depending on your class, you may want to give them time to brainstorm possible
answers before they start the game. Options are to have the brainstorming done in
pairs, serial partners, groups or classwide “mixing.”

C  CONCLUSION (p. 13)
Students can start this discussion outline in class and finish it at home. The

purpose is to prepare a ready-made topic for a future short discussion. Students
will use this in Unit 3.

EXERCISE

You may want to give them a model:
Topic: women-only subway trains
Opinion: There should be more women-only subway trains.
First reason and example: Too many women are attacked by men on trains,
especially during rush hour.
Second reason and example: Also, many men are falsely accused of molestation,
as we read in the newspaper.
Third reason and example: Finally, women will have a less stressful commute to
work if they can travel in a women-only train.
Opposite opinion: Women-only subway trains are not a good idea.
One reason and example: In order for the train car to be kept “women-only” it
has to be far from an escalator, so it will not be very convenient for women.

UNIT 3

Parts of a Discussion 2

The purpose of this unit is to encourage students to give longer answers.
Concise, economical answers are fine on tests, but in a discussion, we want to
explore ideas. Therefore, students need to say more. Students must also generate
their own questions. We start by asking students to brainstorm the meaning of a
proverb, which is very challenging. Then students practice generating their own
questions and answers.

WARM UP (p. 14)
How do you say “A journey of a thousand miles starts with a single step” in

Japanese?（千里の道も一歩から / senri no michi mo ippo kara）What does it mean?
Show students the bubbles (for example, “It is difficult to start a big project”). Ask
students to write their own ideas about the meaning of the proverb. Elicit any
ideas, but do not spend more than 10 minutes on this activity. Students are going
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to learn an easy brainstorming technique.

A  UNPACKING IDEAS (p. 15)
1. Chorus the “unpacking ideas” paragraph.
2. After chorusing, students can read silently for meaning and write a summary.

(If they have problems, they can compare answers with a partner.)
3. After 10 minutes, elicit a summary and write it on the board in point form only.

Example
1. packed like clothing in a suitcase
2. a lot of meaning in a few words
3. unpacked in order to be understood
4. “time is money” means time is valuable, like money
5. people are paid for their time when they work
6. we shouldn’t waste money or time
7. unpacking is necessary to get a full understanding

4. Elicit fully grammatically correct summaries (by correcting and repeating)
from the notes.

Example
1. Some ideas are difficult to explain because they are packed like clothing in a

suitcase.
2. They have a lot of meaning packed in a few words.
3. They must be unpacked in order to be understood.
4. For example, “time is money” means time is valuable, like money.
5. Also, people are paid for their time when they work.
6. This also means that we shouldn’t waste money or time; wasting one wastes the

other.
7. Unpacking is necessary to get a full understanding of a simple phrase like

“Time is money.”

The concept of unpacking ideas is both difficult and necessary at this stage. It is
more important for students to grasp the concept than for them to struggle with
the English. Therefore, I am providing a rough translation. You may want to
distribute this (or your own translation) to students after the summarizing task.

Unpacking Ideas（試訳）
アイデアの中には説明するのが難しいものもある。なぜなら，それらはスーツケース

の中の服のように「ぎっしり詰まっている」からだ。「ぎっしり詰まる」とは，アイデア
は数語の中にたくさんの意味が込められているという意味だ。そのアイデアを説明し，
理解するには，ぎっしりと詰まったアイデアを解き放さなくては（開かなくては）いけ
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ない。例えば，「時は金なり」は，時間はお金と同じくらい貴重であるという意味であ
る。われわれは生活のために働き，働いた時間に対して支払いを受けている。すなわ
ち，私たちは自由時間をお金に換え，自由時間を得るためにはお金がいるということ
だ。つまり，お金と時間は互換性がある。それゆえ，われわれは時間を無駄にしてはな
らない。なぜなら時間を無駄にすることは，お金を無駄にすることと同じだからだ。こ
の複雑な考えがシンプルな「時は金なり」という言葉に詰まっている。このアイデアを
説明するにはアイデアを解き放すか，細かく吟味する必要があるのだ。

B  BRAINSTORMING (p. 16)
This activity takes about an hour. The purpose is to generate questions and

answers for a discussion. This task can either be fun or intimidating, so it is
important to keep a light atmosphere.

EXERCISE 1/EXERCISE 2    Pachinko/Terrorism (pp. 16–17)

1. Write “pachinko” on the board and elicit questions about pachinko. The first
question should always be “What is . . .?”

Write: 1. What is Pachinko? on the board.
2. As soon as everyone has at least three questions (it might take more than five

minutes), start eliciting the questions and writing them on the board.
3. Ask the students to choose the best questions, write them in their books and

answer the most interesting questions.

Follow the same steps for “EXERCISE 2: Terrorism.”

C  SHORT DISCUSSION (p. 18)
Use the topics from Unit 2 (p. 13).

Discussion preparation:
Model the Partner 1 and Partner 2 dialog to show how each strategy (repeating,

asking questions, adding information and summarizing) can help move a discus-
sion forward.

You might want to have the students prepare for class by making statements
based on the topics on page 13.

To practice, have the students make statements/respond to statements.

EXERCISE

Again, model some statements/responses.
Introduce the idea of disagreeing to find out more details about a person’s ideas

(this will be developed fully in Unit 10, page 67 and following, where the “devil’s
advocate” strategy is practiced).
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Summary:
After the students finish their discussions, ask them to summarize them. You

may want to ask them to work together as they summarize, or to work separately
and then compare their summaries.

If time permits, you might want to have discussions about the discussions, using
the notes as a guide. Students can compare their point by point summary and what
they thought of the discussion with their discussion partner, or with new partners.

UNIT 4

Making Sense/Evaluating Opinions

This is an easy unit. There is no summarizing task.

WARM UP (p. 20)
Ask the students to categorize the opinions by putting them in the boxes. Ask

students their opinions (“Which idea did you think was interesting, strange,
etc.?”).

You can have your students quiz each other to find out what opinions they
thought were ordinary, strange, etc. Also, you can have them ask each other about
what they thought of particular opinions.

A  “THAT MAKES SENSE” (p. 21)
The teacher has to explain that “making sense” means many things. It means

you can agree at least partially (maybe 30 percent) with another person’s opinion.
But depending on the tone of the argument, for example if the argument is
heated, you may be less willing to concede understanding another person’s point
of view. The teacher can explain this gradually over the course of the lesson.

EXERCISE

1. Students read the instructions.
2. Students write “That makes sense” or “That doesn’t make sense” next to the

opinions with a supporting reason.
3. Students perform the dialog. One student reads the statement, the partner

responds with “That makes sense/doesn’t make sense” and a reason for why it
makes/doesn’t make sense.

You can encourage your students to continue their discussions.
To wrap up, after 5–10 minutes, elicit answers from students.
Each exercise in this unit can be done with a procedure similar to the above.
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Note: Whether these opinions make sense or not depends on one’s opinions. For
example, some people do not believe that foreign aid makes sense even if they
understand the reasons for it. This is an opportunity to explore opinions. Most
students agree with reasonable explanations.

B  WHAT DOES “MAKING SENSE” MEAN? (p. 22)
“Making sense” is a complex concept. It means many things: being logical, being

practical, being conventional, being realistic, etc. Sometimes it means having any
reason (even a flawed reason). This exercise gives students (and the teacher) an
opportunity to discuss what makes sense and what does not. Notice the reasoning
in “heavy air.” It is logical, but it is not realistic. Therefore, it does not make sense.
“Drinking too much alcohol” does not have an explicit reason, but the reasons for
not drinking are so obvious that a specific reason is not necessary.

EXERCISE 1

A. Global warming: Global warming is good for the environment. (not true)
B. Canada: Canada is north of the U.S., so the weather is cold. (true)
C. Homeless People: Homeless people have a lot of free time, so they play a lot of

sports. (not realistic)
D. Mexico City: Mexico City is south of the US and it is one of the largest cities in

the world. (While both statements about Mexico City are true, there is no real
connection between them. So the statement does not really make sense.)

E. Chocolate: Many people like chocolate because it is so expensive. (not true)
F. Good Manners: Japanese people eat a lot of fish, so they have good manners.

(no logical connection)
G. Smoky Restaurants: People who work in smoky restaurants often get sore

throats. (true)
H. Heavy Air: If air were heavier than water, fish would fly. (logical, but not

realistic)
I. Finland: Finland is very far north, so they have short summers. (true)
J. Drinking Alcohol: Drinking too much alcohol is bad for your health. (true)

K. Television: Television is a public service (like the police), so it should be free.
(case by case; to some people this idea is practical, to others it is unrealistic)

L. His life: He wants to graduate, get a job and get married. (conventional,
ordinary)

After the students cross out the statements, you can review them. If you like, go
over the way that the statement makes/doesn’t make sense (“It’s true”/“It’s
unrealistic”).
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You can have the students use the general procedure for the speaking practice
(Partner A reads the statement; Partner B responds with “That makes sense/
doesn’t make sense” with a supporting reason.)

EXERCISE 2

In this exercise, it is important to get students to unpack ideas. We do not merely
want a “That makes sense” or “That doesn’t make sense” answer. We want to know
why.

In part 1, after students work together to write “That makes sense” or “That
doesn’t make sense” with a supporting reason in the line provided, you can elicit
answers to check.

Then, have the students read a statement to each other and respond with the
answer and reason as written.

In part 2, students must find and state their own opinions and unpack reasons
for these opinions. If students have trouble, have them look through the book for
ideas, or give them some broad categories to think about (smoking, drinking,
privacy, etc.).

If time permits, have your students practice stating opinions and giving reasons
with different partners.

EXERCISE 3    Short discussion

You may want to first give the students five minutes or so to confirm with each
other that they can understand each of the 10 statements. After the specified time
is up, confirm that everyone understands the opinions.

Go over the model answer with your students. While unpacking is a challenging
activity, it is essential for them to master it. After they are able to unpack ideas, they
will be better able to lead and follow discussions.

The activities in this unit can be extended according to the students’ interest in
each topic.
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UNIT 5

What Are the Issues?

The purpose of this unit is to access students’ knowledge about issues so that
they can find good topics for their discussions. They do not need school-book
issues like “global warming” even though it is a good issue. It is more important for
students to find their own issues, especially controversial issues, issues they feel
strongly about and that are not one-sided. Poetic topics like “spring is the best
season” are not appropriate for discussions.

Issues are embedded in stories from daily life. Students already know about
issues, but they need the teacher to clarify what is expected of them. They should
choose topics that are interesting to them—baseball, fashion, manners, marriage,
etc.

WARM UP (p. 26)
1. Brainstorm issues.

First, tell the students what “issue” means:
“An issue is a topic about a continuing problem.” (Write it on the board.)
Elicit issues from students and write them on the board. The first one is . . .

global warming.
2. Ask your students to read the short essays and identify the issues mentioned or

involved in each story. You might then have them find a partner, compare
ideas and write down the issues that they agree are in the essay.

3. After about five minutes, the teacher can elicit the issues for each story.

The purpose is to show that any story may contain many issues. For example, the
Ethiopia story contains issues such as: climate change, economics, North-South
issues, war, famine in Africa, human rights, etc. The United Nations lists about 50
human rights: the right to have food, safety, shelter, etc. Interested students can
check the UN website: www.unhcr.org/cgi-bin/texis/vtx/home (English)/
www.unhcr.or.jp (Japanese).

Issues that your students may find in the second essay (on sweatshops) include:
• child labor
• unsafe/unfair working conditions
• education in developing countries
• goods produced in sweatshops
• boycotts of manufacturers that use sweatshops
• war
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A  CONTROVERSIAL ISSUES (p. 27)
Students read the paragraph out loud and answer the questions. The answers

form a summary.

Notes on this type of exercise:

Chorusing
Reading the story out loud gives students a chance to practice the phrases in

their head before writing them in their answers and giving an oral summary.
Students often worry about their pronunciation so you may wish to read it first,
asking the students to read along.

Using the dictionary
There are many reasons why students should not use dictionaries. For one thing,

using the dictionary circumvents the thinking process. In addition, using the
dictionary too much bolsters the superficial idea of language as a set of formulas.
Students are tempted to just substitute an English word for a Japanese word
without ever understanding the English word or concept. Also, words found in the
dictionary are often inappropriate. Students need to learn a natural way of
learning meanings by using a word in different contexts and inferring meaning.
Finally, when students become overly dependent on a dictionary it interferes with
communication and undermines their self-confidence.

Summarizing
Summarizing is a necessary discussion skill. It requires identifying, sequencing

and paraphrasing the important ideas. At first, students only answer questions, but
later they will summarize, so it is important to have students create a spoken
summary from the teacher’s notes on the board. Once students have summarized
fluently (not more than 6–7 students) you can go on to the next task.

Note: Some students ask after they finish the task what “controversial” means.
This means that they do not have confidence in their own inferences. People
naturally use words they do not completely understand as part of the learning
process. But students with low self-confidence do not trust themselves. The
meaning of “controversial” should be grasped from the paragraph. Ask students
what they think it means. They usually know.

EXERCISE 1    Sample point form summary

The teacher should elicit answers and write short forms on the board:
1. a topic about a problem.
2. controversial or uncontroversial
3. controversial = causes disagreement
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4. two or more sides and people feel strongly
5. abortion
6. 1) murder

2) medical treatment
7. freedom to choose

(If abortion is a crime, then a pregnant woman must always plan to give birth.
They have no choice.)

When students create their oral summaries by grammaticalizing the notes on
the board, they should say something like:

1. An issue is a topic about a continuing problem.
2. There are two kinds of issues: controversial and uncontroversial issues.
3. Controversial issues cause disagreement.
4. Because they have two sides and people fell strongly about their side.
5. For example, abortion.
6. Some people think . . . other people think . . .
7. The underlying issue is . . .

Teachers can help by rewriting the notes on the board with blanks, for example:
“5. _____ __________, abortion.”

Eliciting summaries from 4–5 students are usually enough. Notice that not all
answers are complete S-V-O  sentences.

EXERCISE 2

1. Global warming is the problem of the warming of the earth’s surface.
2. Domestic violence is the problem of family members hurting each other at

home.
3. Prostitution is the problem of people having sex for money.
4. Truancy is the problem of children not going to school.

B  “FOR” AND “AGAINST” (p. 29)
EXERCISE 1

Students will have their own answers for how controversial each issue is. Some
issues might be more important than others, but other issues will have more
emotional appeal. Also, each society or group of people will tend to rank issues at
different levels of controversy.
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A. women-only train cars Rank: OPEN
For: a. women need privacy/protection
Against: e. unfair to men

B. nuclear weapons Rank: OPEN
For: f. prevent wars
Against: c. dangerous

C. cell phones Rank: OPEN
For: d. useful
Against: b. bothersome

EXERCISE 2

1. Reasons “For and Against” the death penalty:
For
1. Violent criminals cannot be changed. (Death is the only deterrent.)
2. The death penalty will scare criminals. (Death is a deterrent.)
3. All criminals in jail are eventually released. (So death is the only deterrent,

not jail.)
4. It is too expensive to keep criminals alive. (They don’t deserve to live.)
5. A dead murderer cannot kill again.
6. Society needs to punish dangerous criminals.

Against
1. Revenge is not a good purpose for society.
2. Some criminals want to die. (Therefore, the death penalty is NOT a

deterrent.)
3. Innocent people can be killed.
4. The death penalty does not stop crime.
5. The death penalty violates human rights.

2. Students will have various answers to this question.

3. Underlying issues include:
• crime
• crime prevention
• fairness of the judicial system

EXERCISE 3    Short discussion

Students should have a good idea of how to do this by now.
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REVIEW
These answers are a guide. Each student will have different answers.

1. A discussion is a detailed talk about a topic.
2. Good issues are found in things that are interesting (to me).
3. Controversial issues are the easiest to discuss.
4. To help my partner, I can repeat my partner’s ideas, ask questions or add

my own information.
5. Why do you say that?/What about . . . (e.g. “What about the many people

who were given the death penalty but were later found to be innocent?)

UNIT 6

Persuasive Opinions

WARM UP (p. 33)
One purpose of this lesson is to identify persuasive opinions and recognize

whether they are “for” or “against” something. Another purpose is to enable
students to assert a strong persuasive opinion. If students choose opinions such as
“death is bad,” they will not be able to have interesting discussions.

An easy way for students to identify opinions is to recognize some of the typical
words we use:

“X should be banned.” “X is necessary.” “We should/have to . . .” etc.

1. Have the students put the opinions in the appropriate boxes (“For” and
“Against”).

2. Ask them to circle the words or phrases that signal a persuasive opinion (The
persuasive words/phrases in this Teacher’s Manual are in bold type: “X is a
waste of money,” etc.).

FOR

• Nuclear weapons are necessary.
• Abortion is sometimes necessary.
• We need to promote the recycling

of garbage.
• Part-time jobs are good for

teenagers.
• People must use seat belts.
We have to protect the environment.

AGAINST

• Mercy killing is murder.
• The death penalty should be

abolished.
• The automobile inspection system

is a waste of money.
• We should ban smoking in bars.
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A  PERSUASIVE WORDS (p. 34)
EXERCISE 1

Below are some sample persuasive opinions. The persuasive word or phrase has
been put in bold.

1. women-only trains
Women-only trains should be banned.

2. teenage gangs
Teenage gangs should be prevented from making noise late at night.

3. North Korea
We should negotiate with North Korea.

4. war
The UN should do more to stop war.

5. dangerous diseases
Dangerous diseases should be controlled internationally.

6. high prices
The government should increase the price of tobacco products.

EXERCISE 2

Students will have a variety of answers, but since there is a model they should
have some uniformity of approach. Consider eliciting answers from several stu-
dents and then having them share their ideas for speaking practice.

B  WHAT MAKES OPINIONS PERSUASIVE? (p. 36)
EXERCISE 1

Students will have a variety of answers to Part 1 of Exercise 1.

Whether an opinion is convincing or not depends on the reasons and examples.
Students should not merely accept the opinion that matches their feelings on the
issue.

You might find it useful to survey (by asking for a show of hands) how many
students felt A (and then B, and then C) was the most controversial and how many
felt A (and then B, and then C) was the least controversial. This will make it clear
that people have different ideas about what is controversial.

Students will also have a variety of answers to Part 2 of Exercise 1.
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Either before or after the students defend their choices you might ask a few
students which opinion they felt was most persuasive, and why.

Have students get into groups and share opinions. Then ask them to compare
the “easiest to understand” and “most believable” opinions.

EXERCISE 2

Again, students will have a variety of opinions. This is a fruitful area in which you
can have classwide, group or pair-partner discussions that arise from the compari-
son of the differing views students have.

EXERCISE 3

This is a review. It is challenging but the students should be able to handle it.

C  DISCUSSION: FARMING VILLAGE OR RESORT? (p. 38)
This is the main focus of the unit. Students will probably need about 45–60

minutes to do this.
1. Ask a student to read the introduction.
2. Students match the vocabulary. (Exercise 1)
3. Students brainstorm the characteristics of a traditional village and the prob-

lems of change.
4. Students read and summarize the story in five sentences. Elicit summaries and

write one on the board.
5. Students find a partner and take opposite sides of the issue.

EXERCISE 1

The definitions (in context of the discussion topic of a farming village consider-
ing to have development)

development: to build more buildings
tourists: people who travel for fun
improvements: newer, better things (better roads, etc.)
economic benefit: advantages of having money
traditional: old way of life

EXERCISE 2

Students will have a variety of answers.
As with many exercises in the book, this is a good chance to use brainstorming.
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EXERCISE 3

Example summary: (Bold words are those that could be put in point form on the
blackboard if you want to do the summary as a classwide activity.)
1. Developers want to make money.
2. Developers need permission before they can build.
3. Some locals hope to make money from development.
4. Development, however, might destroy the environment or local way of life.
5. No matter what, the developers will probably get a lot of benefit.

EXERCISE 4

Students should be able to come up with many reasons for and against. You may
want to remind them that they will be asked to argue either side, so they should
prepare each side carefully.

EXERCISE 5

Students should be able to fill out the discussion planner after reading the
instructions.

Short discussion
Try to give students at least five minutes to have a quick discussion.

Note: The discussion in Unit 8 requires much preparation. You may want to have
your students begin to prepare the discussion planner for Unit 8 two weeks before
you start the actual unit.

UNIT 7

Generalizing and Theorizing

This is a difficult lesson.

WARM UP (p. 41)
This is an easy task showing how to make a generalization. A fuller explanation is

in the summarizing task on the following page.

As usual, a combination of eliciting answers and having short discussions may
prove useful in completing this exercise. Here is one approach:

1. Have students brainstorm some examples for each topic.
2. Then have students brainstorm some generalizations. It might be important to

have them generalize only after they have several examples.
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3. Finally, elicit generalizations from students.

Notice that a generalization is usually an opinion and our method of finding a
generalization is to think of examples. This is an opportunity to point out the
relationship between opinions, reasons and examples. These three components
form a unit. Therefore, thinking of examples can help students find generaliza-
tions (opinions) and can also help students find reasons.

A  GENERALIZATIONS (p. 42)
1. Chorus the paragraph out loud.
2. Students read the paragraph and answer the questions.
3. Write the answers (in note form only) on the blackboard and ask students to

give a summary of the paragraph by reading off the blackboard and
grammaticalizing—that is, putting the ideas into sentences.

EXERCISE

Sample notes:
1. generalization: an opinion that emphasizes the usual case
2. think of examples, find similarities
3. help us find opinions
4. not always true
5. good generalization: Mothers are women.

untrue generalization: Japanese people love sumo.

Sample summary:
1. A generalization is an opinion that emphasizes the usual case.
2. First think of examples, then find similarities.
3. The good point about generalizations is they help us find opinions easily.
4. The bad point is they are not always true.
5. A good generalization is: Mothers are women. An untrue generalization is:

Japanese people love sumo.

B  BRAINSTORMING THEORIES (p. 43)
EXERCISE

After reading the explanation on the preceding page, students should be able to
produce theories.

It will be interesting for the students to hear what their classmates think. Thus,
you may want to ask various students to state a theory.

An easy way to elicit answers is to ask students to give their favorite answer (i.e.,
the answers will be out of sequence). This way, students are not on the spot for
questions they are not comfortable answering.
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C  HOW TO MAKE A THEORY (p. 44)
EXERCISE

This exercise is designed to be optional. It is a good review of the ideas and
strategies used in the book until that point.

Students will have various answers, and if there is time available they should be
eager to share ideas with partners/classwide “mixing.”

D  THE STRUCTURE OF DISCUSSION: FROM “GENERAL” TO “SPECIFIC” (p. 46)
EXERCISE 1

This is an easy task which should help explain a difficult concept.
Students read the explanation and rank the statements from most general (1) to

most specific (3). You may want to go through the first one with your class
together.

You may want to point out that there is another that the statements go from
general to specific: the group of all children; the smaller group of “my neighbor’s
children” which has at least two members, and finally “my daughter” which
describes only one person.

a. 1 Children are very noisy.
2 My neighbour’s children play and fight noisily all day.
3 My daughter plays the piano loudly but well.

b. 1 Most North Americans speak English.
2 Canadians speak English and French.
3 In Montreal, most people speak French.

c. 3 My sister is a vegetarian. She doesn’t eat meat.
1 Most Canadians eat a lot of meat.
2 Many Canadians like to eat steak.

d. 2 In Canada, more young women smoke than men.
3 None of my friends smoke.
1 A lot of young people smoke.

EXERCISE 2

1. Students read the explanation about recycling and answer the questions.
2. Students rank the statements.

Two statements are very specific: If people burn or bury garbage, it pollutes the
environment.
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The purpose of this is to show that it is OK to start a conversation with general
comments and questions like “What do you think about X?” This is important
because students often start with details and it can be confusing.

1. What is the topic?
Recycling.  (MG)

2. What is the main problem? (Why do people burn garbage?)
We have to get rid of garbage.  (G)

3. What are two ways to get rid of garbage?
Burn it or bury it.  (MS)

4. What happens if people burn garbage?
Air pollution is caused by burning garbage.  (MS)

5. What happens if people bury garbage?
Burying garbage causes water pollution.  (MS)

6. Why is recycling good for the environment?
Recycling reduces the amount of garbage.  (G)

E  SHORT DISCUSSION (p. 48)
EXERCISE

The discussion planner can be done as in-class work or homework.
The discussions can be done as pair work.
The discussion summary can be used for classwide/pair work (with new part-

ners).

Note: Remind students to prepare for the discussion in Unit 8 by doing the
discussion planner. You may want to assign it for homework, or have it done in
stages, depending on your class. Some teachers find that their classes need two
weeks to prepare the planner.
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UNIT 8

First Major Discussion

The purpose of this lesson is to allow students to manage their own discussion.
They chose the topics, decide what roles to assign each other, etc. There are three
roles: 1) discussion leader (the person who explains the topic and elicits partners’
opinions), 2) the note-taker and 3) the reporter.

Important note: In order to do this task as smoothly as possible, students should
prepare the discussion at home. Preparation requires time, privacy and resources
(the Internet, etc.) that are not available in class. Preparation in class is tedious,
stressful and sometimes even impossible. Since students who do not prepare are a
burden to those who did, you might want to stretch this activity over two lessons
to include those who did not prepare. The first discussion is a trial run. If the
discussion groups are made of three persons then only 1/3 of the students will be
discussion leaders at any one time, which should allow most students a chance to
see how a discussion is done before they have to lead one.

A  GETTING READY (p. 50)
This part should already have been completed at home. Some teachers may

want to check the planners a week before the actual discussions to make sure
students are on the right track.

B  DISCUSSION TIME (p. 55)
Warm-up
1. Many answers are in the book.
2. Sample answers:

a. Can you give me an example?
b. Could you explain that, please?
c. Could you repeat that please?
d. What do you mean by that?

General discussion exercise flow:
1. Assign students to groups of three.
2. Have them choose roles. (leader, note-taker and reporter)
3. Tell them to have their discussions. (If you like, tell them this procedural flow:

“interview” questions, giving and getting opinions, writing up a summary of
the discussion, reporting the discussion).

4. Monitor the discussions.
5. Ask reporters to report.
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Some advice:
1. Be ready for possible problems.

Review the “Warm-up” section (which helps solve conversation problems)
before the discussion.

2. Note cards: Give the students five minutes before the discussion to write notes
on some blank cards. I usually photocopy some questions on one side of a card
and leave the other side blank for student notes. (See the sample on p. 47 of
the Teacher’s Manual.)

3. Explain the instructions in detail:
1) The leader will explain the topic for 10 minutes.
2) The whole group will have a discussion (ask and answer questions, etc.) for

another 10–15 minutes.
3) Then the note-taker will write notes of everyone’s opinion.
4) After about 30 minutes, the reporter will give a five-minute summary to the

class.
4. Make sure the discussion leader understands that he or she must lead the

discussion (give an opinion, ask questions, etc.)
5. Tell the recorders (note-takers) to not write until the discussion is almost

finished. We do not want the note-taker copying down every word without
understanding the topic.

In reality, the discussion leader will talk for about five minutes, then they will ask
each other what to do. It is important to leave them alone and let them flop and
pick themselves back up. Students often give superficial answers because they fear
failure. Even teachers fear allowing students to fall silent in class. But there is a
pedagogical benefit to allowing students to fall down and pull themselves up
again. As long as that silent time is thinking time and not complete paralysis,
students will benefit. The time frame is completely elastic. One discussion should
last 45 minutes.

Troubleshooting
If students become paralyzed, the teacher can sit in on the discussion and ask

questions. The secret is always asking questions and maintaining a pleasant atmo-
sphere. If the discussion breaks down, asking the right questions will get them
started again. Even students who have neglected to prepare the discussion outline
can usually come up with a discussion.

Students should check that the reasons that they have prepared are all different
reasons and not a restatement of other reasons. Reasons should make sense. Ask
the note-taker and reporter if they understand. If they don’t, it will be difficult to
take notes on or report on the discussion. In extreme cases where students are
unable to cope with their roles, you can reassign the roles.
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After the first round of discussions/reports on discussions has finished, you can
start another discussion round; same groups or different groups, as you think is
appropriate.

UNIT 9

Opposing Opinions and Rebuttal Reasons

WARM UP (p. 57)
Elicit expressions for disagreeing.

Sample answers:
1. English should be the official language of Japan.

(disagree) Are you sure? I think Japanese is more natural.

2. Women should stay at home and take care of their family.
(disagree) I don’t think so at all. Women can work and take care of a family at
the same time.

How do you tell someone that you do not agree with what they said? One way is
“I disagree!” Can you think of another way to tell someone that you disagree with
them?

A  DISAGREEING WITH YOUR PARTNER (p. 57)
EXERCISE 1

Students write reasons why they disagree using the expressions, “That’s true but
. . .” etc.

Sample answers:
1. Even so, we should try to get rid of them.
2. I understand, but we can minimize such events if we are careful.
3. Yes, but they need to learn how to manage their time and have responsibility,

too.

EXERCISE 2

This is a teasing game. Children play this with parents. No matter what one
partner says, the other one will disagree. The person who can continue the longest
wins. Explain to students that if they can’t come up with a reason to disagree, then
they (or their partner) will end the conversation by saying “Thank you. See you
later!”
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B  REBUTTALS: REASONS WHY YOU DISAGREE (p. 60)
Write on the board: A rebuttal is an explanation of why you disagree with an

opinion. A rebuttal answers a reason.

Explain: Toshiro thinks that eating meat is bad.
Elicit the opposite opinion: Eating meat is OK.

1. Ask students to read the reasons why Toshiro thinks eating meat is bad.
2. Then ask students to write their own rebuttals to each of Toshiro’s reasons.
3. Elicit a few rebuttals for each reason and write them on the board.

EXERCISE

Sample answers:
1. We need to kill animals for food. So even if it is bad, we have to do it. (given in

the book)
2. Some meat is not expensive.
3. Meat is high in protein.
4. Meat is carefully inspected before it is sold.

C  FOUR EASY REBUTTALS (p. 61)
Sometimes it is difficult to find reasons why you disagree. Here are four easy

reasons for disagreeing.

You can disagree with an opinion if a reason is:
1. not true
2. not important
3. not relevant
4. not always true

A rebuttal is a reason for the opposite opinion. So if the opinion is “Elephants
make great pets,” the opposite opinion is “Elephants do not make great pets.”

Model:
If I say “Elephants make great pets because they are small.” → You say “That’s

not true.”
Elicit answers from students.

Reasons express “because” relationships and rebuttals express “however” or “on
the other hand . . .” relationships.
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EXERCISE 1

After the students write answers (choosing from the four options), you can
discuss the answers with the students.

For Opinion 1, here are some ideas that may help you discuss with your students:
1. Smoking causes fires. (Smoking does cause fires, but not always.)
2. Cigarettes taste bad. (Cigarettes cause cancer, so whether they taste good

or bad is not important. In other words, another reason is much more
important. What is more important? Cigarettes kill people.)

3. Cigarettes are manufactured cheaply. (This is not related to whether
people should smoke.)

4. Quitting smoking is difficult. (It is a fact that quitting smoking is very
difficult for most people. The closest answer is “not always true.” Some-
times, if the opinion is a good one, it could be impossible to find a clear
rebuttal.)

Do the same thing for Opinion 2.

EXERCISE 2    Quiz: Reason or rebuttal?

The test is whether the statements express a “because” or “however” relation-
ship.

1. Everyone should go to university.
↓
Not everyone needs special knowledge. – (rebuttal)

2. The economy is good.
↓
Many people do not have money. – (rebuttal)

3. Foreign cars are easy to drive.
↓
They have the steering wheel on the left. – (rebuttal)

4. Bicycles are convenient.
↓
When it rains, they have no roof. – (rebuttal)

5. The subway is expensive.
↓
When you drive, you have to pay for parking. – (rebuttal)
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6. English is harder than Japanese.
↓
There are only 26 letters in the English alphabet. – (rebuttal)

7. Fish are better pets than dogs.
↓
Fish are quiet and don’t have to go outside. + (reason)

EXERCISE 3    Short discussions

Students should choose A/B randomly, not according to their thoughts.
Give the students some time to prepare for their discussion.
If your students are up for it, elicit new themes for them to take sides on in

addition/instead of the ones in the book.
For an extension, consider having all “A’s” on one side of the room, and all “B’s”

on the other, and have them find serial partners.

UNIT 10

Disagreeing: A Path to New Knowledge

The purpose of this unit is to encourage students to disagree with each other in
a fun way. In Unit 9, students look for weaknesses in opinions. In Unit 10 the tone
is less serious. The emphasis is on disagreeing as a way of finding and exploring
ideas (lateral thinking), not finding errors.

WARM UP (p. 65)
Read the speech balloon, then ask students to disagree with you.

A  PHRASES FOR DISAGREEMENT (p. 65)
EXERCISE 1

Read the explanation, then ask students to make the chart on p. 66.

agree disagree

positive I think so, too. I don’t think so.
Me too! Really? I’m afraid I don’t agree.

negative I don’t think so either. Really? I do!
Me neither! Really? I’m afraid I don’t agree.
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You may want to prompt students with provocative statements that they can
easily agree/disagree with:

“I think Tokyo is boring.”
“I think Morning Musume is great.”
“I think teenagers should not work.”
“I think holidays are a waste of time.”
(I think that people should not take any time off work.)

EXERCISE 2

Students read the instructions, then you can model the example:

 opinion answer
“I think natto is delicious.” “Really? I don’t!”

B  THE IMPORTANCE OF HAVING AN OPEN MIND (p. 67)
You may wish to use chorus reading. After students work in pairs or alone, elicit

answers for “Why is it important to disagree?”

Sample answer:
It helps us think about a topic again./It helps us find new ideas.

C  PLAYING DEVIL’S ADVOCATE (p. 67)
Chorus the paragraph, then let students do Exercises 1,2 and 3 with a partner.

EXERCISE 1

Sample answers:
1. It means to take the opposite side of an argument to help someone develop

their argument.
2. A purpose of playing devil’s advocate is to help someone get ready for a

debate.
3. To play devil’s advocate, just take the opposite side, even if you don’t believe it.
4. Students will have various devil’s advocate responses to these statements.

EXERCISE 2

As with many exercises, students should be able to come up with interesting and
individual answers.
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EXERCISE 3    Short discussion: “What are you going to do after graduation?”

If your students are up for it, consider asking them to make three or more
additional questions to ask.

Encourage your students to take notes after they talk with each partner; after the
discussions are over they can write up the discussion report more carefully.

UNIT 11

Collaborative Problem Solving

The goal of this unit is to work together entirely in English.

WARM UP (p. 73)
Students look at the picture and make a story. They have to guess why the couple

broke up. Having to say at least six things about the couple makes the exercise a
fun and challenging activity.

A  WHAT IS COLLABORATIVE PROBLEM SOLVING? (p. 74)
1. Chorus the paragraph out loud.
2. Students read and make a summary.
3. Elicit a summary and write the notes on the blackboard.
4. Ask a student to give an oral summary from the notes on the board.

At this point, you may only want to ask a couple of students to give an oral
summary. There will be many ways to summarize this paragraph. Use the below as
a model if you like:

EXERCISE

Part 1
Possible “lead-in “ words and phrases are in bold:

1. Collaborative problem solving means to fix a problem by working together.
2. First, you need to define the problem and ask a partner to help you solve

the problem.
3. Next, you have to decide how to start working together.
4. Each person can do part of the work.
5. You and your partner will keep asking each other for help, for example if

something makes sense.
6. It might be difficult at first, but it will soon become fun.
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Part 2
If your students have trouble starting, you could tell them to imagine the

collaborative problem solving context is:
1. Explain “How to do Collaborative Problem Solving”
2. Make a story to describe “My Divorce Picture.”

Sample answers:
1. Find the problem: What kind of story should we make up for that picture?
2. Ask for help: What do you think we should do?
3. Get started: Let’s brainstorm. I’ll pretend to be the mother, you can pretend

to be the father.
4. Guess: I think we have to mention why they got divorced.
5. Ask questions: Do you think we should tell the story from the child’s point of

view?
6. Stay on task: Why don’t you write that idea down for later?/I think we should

first give them names, then it might be easier to make up the story.
7. Encourage your partner: That’s great!

B  WRITE A MOVIE STORYBOARD (p. 75)
You can explain the instructions in your own words. We are going to write a

typical TV story like a murder mystery, teenage love story or samurai drama. The
purpose is to have fun using your imagination and working with a partner in
English. (See the extra materials section on p. 48 of the Teacher’s Manual.)

Tell the story in the book (on p. 75) to your class and ask them to help you:
1. Three middle-aged women go to a hot spring.
2. They enjoy traveling; they enjoy the hotel; they enjoy the food.
3. One woman goes for a walk and finds a dead body.
4. The police come and immediately suspect the middle-aged woman.

What will happen next?

The students should be able to complete the story. Depending on your class, you
might do it as a classwide activity or have students brainstorm in small groups and
then report.

Exercises 1, 2 and 3: Students work with a partner.

EXERCISE 1

The instructions should be sufficient. Students may be shy about drawing the
storyboard. Assure them that stick figures are fine.
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EXERCISE 2

Students might feel that they have to have 14 events in their story. Assure them
that the story needs to be complete, and that more or less than 14 events is fine to
have.

The “useful vocabulary/dialog” is that which they may feel will be useful in
telling the story to another person.

EXERCISE 3

The instructions should be sufficient.

EXERCISE 4    Short discussion

The instructions should be sufficient.

UNIT 12

Final Discussion

Important note
In order to do this task as smoothly as possible, students should prepare the

discussion at home. Preparation requires time, privacy and resources (the
Internet, etc.) that are not available in class. Preparation in class is tedious,
stressful and sometimes even impossible. Since students who do not prepare are a
burden to those who did, you might want to stretch this activity over two lessons to
include those who did not prepare.

A  GETTING READY (p. 80)
Except for the discussion cards, this part should already have been completed at

home.
Doing the discussion note cards in class gives students a chance to quickly review

their topic.
Sample discussion note cards are in the extra materials section. (Teacher’s

Manual p. 47)
Generally, the discussion planner is similar to that of Unit 8.

B  LANGUAGE PRACTICE (p. 83)
One way to practice the more natural sounding language would be to have the

students study the expressions. Then one partner will read an expression, and the
other partner will have to answer “Not natural!” or “Natural.”
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C  DISCUSSION TIME (p. 84)
Use a similar approach to Unit 8.

D  DISCUSSION REPORT (p. 85)
Use a similar approach to Unit 8.
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Practice Test (p. 86)

Here are some model answers:

A  DEFINITIONS
1. An issue is a topic about a problem. (p. 27)
2. An example is a thing or situation that shows that an opinion or reason is true.

(p. 9)
3. The purpose of discussion (among other things) is to find out about a topic.

(p. 7)
4. A controversial issue has many sides and people feel strongly about their side.

(p. 27)
5. A generalization is an opinion that emphasizes the most common case. (p. 42)
6. A theory is a generalization that answers an important question about the

world. (p. 43)
7. You need an opinion. (p. 7)
8. You need reasons and examples. (p. 7)
9. They help your partner understand your opinion. (p. 7)

B  HOW TO . . .
1. Think of examples and find a similarity among the examples. (p. 42)
2. Make questions and answer the most interesting or important questions. (p.

17)
3. You can help your partners by repeating or summarizing your partner’s idea,

asking questions and adding some of your own information. (p. 18)

C  THE PARTS OF A DISCUSSION
Topic / Opinion / Background Information / Reason 1 / Example / Reason 2 /

Example / Explanation / Reason 3 / Example / Example / Opposing Opinion /
Rebuttal Reason 1 / Example / Rebuttal Reason 2

Note: The list of labels above will be useful to use in the exercise. You may want to
put them on the board in order. Finally, some variation in answers is acceptable.
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Topic: Mercy killing: helping people to die

Discussion

Mercy killing has recently become legal in some countries
like Holland because people think that it is cruel to allow
sick people to suffer when there is no hope of survival.

Some illnesses are extremely painful.

Mercy killing is necessary to help sick people.

Dignity is the high value of something important, like the
dignity of human life or justice or education. We respect
someone or something because it has dignity.

The sick person might change their mind or get better.

Long illnesses can destroy families.

Sometimes diseases like cancer and AIDS are so painful
that medicine cannot stop the pain.

Criminals might use “mercy killing” to murder someone.

Families suffer because they use all their money and
energy to care for a dying relative.

Sick people feel guilty, powerless and embarrassed.
Helping them to kill themselves gives them more control
and dignity.

Mercy killing should not be allowed.

People could be killed by accident.

A dying person may be too weak to wash himself or use a
toilet.

A dying person may feel guilty or embarrassed that their
family has to pay large medical bills, or feel sadness and
stress.

Part

1. Background Information

2. Reason 1

3. Opinion

4. Explanation

5. Example

6. Reason 2

7. Example

8. Rebuttal Reason 2

9. Example

10. Reason 3

11. Opposing Opinion

12. Rebuttal Reason 1

13. Example

14. Example
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IN ORDER
Topic

Mercy killing: helping people to die

Opinion
Mercy killing is necessary to help sick people.

Background Information
Mercy killing has recently become legal in some countries like Holland because

people think that it is cruel to allow sick people to suffer when there is no hope of
survival.

Reason 1
Some illnesses are extremely painful.

Example
Sometimes diseases like cancer and AIDS are so painful that medicine cannot

stop the pain.

Reason 2
Long illnesses can destroy families.

Example
Families suffer because they use all their money and energy to care for a dying

relative.

Explanation
Dignity is the high value of something important, like the dignity of human life

or justice or education.  We respect someone or something because it has dignity.

Reason 3
Sick people feel guilty, powerless and embarrassed. Helping them to kill them-

selves gives them more control and dignity.

Example
A dying person may be too weak to wash himself or use a toilet.

Example
A dying person may feel guilty or embarrassed that their family has to pay large

medical bills, or feel sadness and stress.

Opposing Opinion
Mercy killing should not be allowed.

Rebuttal Reason 1
People could be killed by accident.

Example
The sick person might change their mind or get better.

Rebuttal Reason 2
Criminals might use “mercy killing” to murder someone.
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D  CAN YOU SAY IT IN ENGLISH?

1. そのほかに besides 18. だから that’s why . . ./therefore
2. それとも or/or else 19. さらに furthermore
3. それに furthermore/besides 20. まずは First of all . . .
4. …によれば according to . . . 21. どういう意味？ What do you mean?
5. それなら in that case . . ./if that’s so . . . 22. 違う！ No!
6. それでも even so/nevertheless 23. 主に mainly
7. 例えば for example . . ./for instance . . . 24. 一方 On the other hand  . . .
8. ところが however 25. その上に in addition/furthermore
9. それが the thing is . . . 26. たいてい generally

10. とにかく anyway 27. 基本的に basically
11. やっぱり after all/I guess 28. 実際 in fact/in reality
12. その代わりに instead of 29. 個人的に personally
13. それに besides/furthermore 30. 最終的に ultimately/in the end . . .
14. すなわち that is/in other words . . . 31. つまり that is/. . . namely ____
15. …を除けば except . . . 32. なるほど That makes sense./definitely
16. …を考慮すれば considering . . . 33. その通り Exactly!/That’s right!
17. あれ? What? 34. 関係無い！ That’s irrelevant!
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Quizzes
and

Extra Materials
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UNIT 2    QUIZ NAME: 

There are several parts of a discussion. The most important part is the

(1) , but you also need

(2)  and (3) .

What are four other parts?

(4) (5) 

(6) (7) 

What is the purpose of discussion?

(8) .

(9) An example is a  or a

 that shows that an opinion is true.

Why are examples important?

(10) .

UNIT 3    QUIZ NAME: 

(1) What does “unpacking ideas” mean?

.

(2) How can you plan an explanation?

First write , then answer the most 

.

(3) Explain “terrorism”: (What is the first question you should write?)

Questions:

1.

2.

3.

Explanations:

1.

2.

3.

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _✁ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
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UNIT 4    QUIZ NAME: 

What does “that makes sense” mean?

UNIT 5    QUIZ NAME: 

(1) What is an issue?

An issue is .

(2) Why do controversial issues cause disagreement?

They have  and people .

(3) Where can you find issues?

a.     b.     c. 

(4) What are two important issues?

ISSUE 1: 

Is this a controversial issue? 

Why? .

ISSUE 2: 

Is this a controversial issue? 

Why? .

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _✁ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

That makes sense.
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UNIT 6    QUIZ NAME: 

(1) What does persuade mean?

Persuade means make someone  with an opinion.

(2) Some persuasive words are: must , , .

Write persuasive opinions:

(3) part-time jobs for teenagers: 

.

(4) high school uniforms: 

.

(5) smokers: 

.

The words below may help you construct a persuasive opinion.

help allow abolish keep stop

UNIT 7    QUIZ NAME: 

(1) What is a generalization?

A generalization is .

(2) How can you make a generalization?

First you think of , then find 

.

(3) What is the bad thing about generalizations?

.

(4) What is a theory?

A theory is a generalization that answers .

(5) Make a theory. Why do some people like sumo and other people do not?

.

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _✁ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _



47

Ph
ot

oc
op

ia
bl

e 
   

D
is

cu
ss

io
n 

M
at

te
rs

   
 ©

 M
ac

m
ill

an
 L

an
gu

ag
eH

ou
se

UNIT 8   DISCUSSION NOTE CARDS

You can photocopy and cut out the cards below. Students can write their notes in class

before the discussion on the other (blank) side.

BA

I want to talk about . . .

What do you know about . . . ?

Do you know that . . . ?

On the other hand, some people think . . .

That’s interesting . . .

Why do you think that’s important?

Why do you say that?

How do you know that?

For example?

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _✁ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

BA

I want to talk about . . .

What do you know about . . . ?

Do you know that . . . ?

On the other hand, some people think . . .

That’s interesting . . .

Why do you think that’s important?

Why do you say that?

How do you know that?

For example?
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UNIT 11    SAMPLE STORYBOARDS

These are for your reference only.

1 2

3 4

1 2
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UNIT 12    QUIZ NAME: 

Please replace the expressions with more natural-sounding ones.

(1) My opinion is . . .

I think  . . . / It seems to me . . . / I believe  . . .

(2) My first reason is . . .

(3) My background is . . .

(4) My example is . . .

(5) My second reason is . . .

(6) My opposite opinion is . . .

(7) My rebuttal is . . .
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FINAL TEST

The test has three parts. Two part 2s are included in this 
package for the convenience of teachers who have more than 
one class. The first one is more difficult.

●  Ask students to write their names on the test.

●  Ask students to complete Part 1 before going on to Part 2.

The answers are not weighted, so teachers can decide how 
much value to place on each section. You will find that 
students do surprisingly well on Part 2.
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FINAL TEST NAME: 

PART 1

1. What is a rebuttal?

A rebuttal is .

2. What is an example?

An example is .

3. How can you plan an explanation? (two things)

4. How can you find a theory?

5. How can you make a generalization?

6. What is the purpose of discussion?

7. What is a controversial issue?

A controversial issue is .

8. What can you do if your partner does not understand you?

1)     2) 

9. What is the weak point of generalizations?

10. Why is it sometimes good to disagree?

11. What does “unpacking ideas” mean?

12. To persuade means to make someone 

.
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PART 2 / TEST 1   PARTS OF A DISCUSSION

The discussion below is out of order. You need to label each paragraph, and then it can

be read in logical order. Here is how it will eventually be read:

Topic / Opinion / Background Information / Reason 1 / Reason 2 /

Explanation for Reason 2 / Reason 3 / Reason 4 / Opposing Opinion /

Rebuttal Reason / Summary

The Topic and Opinion have been matched and filled in for you. Find the Background

Information and the other discussion parts.

1. There are television sets in almost every home in the world. Where people do not
have a TV at home, they can watch one in a public place. Nowadays, there are even
television broadcasts in schools.

Another problem with television is the fact that it is extremely passive. One study
showed that TV viewing is sometimes even more passive than sleeping! Viewers
“vegetate” in front of the television set. That is, they don’t do anything—they often
don’t even think about what they are watching. This creates people who do not
think and cannot concentrate. Being passive destroys their attention span.

It seems to me that television is not good for children for many reasons.

Attention span means the length of time a person can continue thinking about a
topic or a problem. For example, children can think about a topic for only a short
time (20–30 seconds). They are very active and change their focus of interest very
quickly. Adults can think about a problem for a longer period of time—several
minutes, usually. A person with a short attention span cannot solve problems.

Is television good for children?

Television takes time away from other worthwhile activities. Instead of interacting
with other children, young viewers stay “glued to the screen.” This means they don’t
play or socialize with the people around them. They also may not get exercise or do
their homework. This could cause many problems in the future.

Television has a lot of educational shows for children. For example, children can learn
about science, languages and culture from around the world. Documentaries can
arouse a sense of social responsibility in children by showing them problems in the
world.

The first and most important reason that television is bad for children is that
television shows are often stupid or violent. There is too much violence in movies,
science fiction, police dramas and even quiz shows. Children imitate what they see.
Many dramas are cynical or just plain stupid.

Finally, a problem similar to taking time away from other activities is the tendency of
some children to live in a world of fantasy. Television and comics may be turning
these children into people who will not be able to face the responsibilities of life
later on like school and getting a job.

Television has a lot of good points. For example, there are a lot of educational
shows, documentaries and even movies. But too much television is not good for
children. Television is too violent, it is stupid and it makes children passive. As well,
television takes time away from many other worthwhile activities like socializing,
visiting museums, etc. Therefore, I think television is not good for children.

Television is good for children.

2.

3. Opinion
4.

5. Topic
6.

7.

8.

9.

10.

11.
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PART 2 / TEST 2   PARTS OF A DISCUSSION

The discussion below is out of order. You need to label each paragraph, and then it can

be read in logical order. Here is how it will eventually be read:

Topic / Opinion / Background Information / Reason 1 / Explanation for Reason 1 /

Reason 2 / Examples for Reason 2 / Reason 3 / Examples for Reason 3 /

Opposite Opinion / Rebuttal Reason 1 / Example for Rebuttal Reason 1 /

Rebuttal Reason 2 / Summary

The Topic and Opinion have been matched and filled in for you. Find the Background

Information and the other discussion parts.

1. At work, teenagers can learn responsibility.

The teenage years are very important. Teenagers are no longer children, but they are
not yet completely adults. They need to learn a lot about the world in order to be
successful adults. But they also need to enjoy their lives and make important
friendships. This is a special time in their lives. It only lasts for a few years. So it is
important for teenagers to have as much freedom as possible to experience the
world around them. But at the same time, it is important for young people not to
waste this precious time in their lives.

Teenagers should be allowed to have part-time jobs.

For one thing, work takes time away from studying and social activities.

Students can make more valuable contacts at university than at a convenience store.

Another reason teenagers should not work is they might become satisfied with
earning money and forget about having a career.

There are many reasons why teenagers should not work. They need to concentrate
on their studies and spend time socializing, for example. But at the same time,
having a job means that a teenager will learn responsibility and the value of money.
It seems that such life lessons are too important to put off until adulthood.

They must go to work at a set (decided) time. They also need to satisfy their
employer rather than do what they want. In other words, they must behave like
adults.

On the other hand, there are many reasons why teenagers should not work.

They learn to do things, but they also learn how to deal with social situations such as
talking to co-workers, employers, customers, using polite language, and so on.

Secondly, teenagers can get valuable work experience.

It is important for teenagers to earn money for two reasons: firstly, they need to
have money; but they also need to learn the value of money. The value of money is
related to the time and effort a person uses to get the money.

First of all, teenagers can earn money at a part-time job.

Jobs for teenagers

2.

3. Opinion
4.
5.
6.

7.

8.

9.
10.

11.
12.

13.
14. Topic
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PART 3  EXPLANATION

Please choose one idea and write an explanation.

• parasite singles • working couples (“double harness”) • youth crime

• aging society • restructuring（リストラ）

Write your notes here:

Write your explanation here:

1.

2.

3.

4.

5.

6.

Write a persuasive opinion:

Write your reasons:

Write an opposing opinion:
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Quiz Answers

UNIT 2    QUIZ

There are several parts of a discussion. The most important part is the (1) opinion, but

you also need (2) reasons and (3) examples.

What are four other parts? (Sample answers)

(4) topic (5) opposing opinion

(6) background information (7) rebuttal

What is the purpose of discussion?

(8) The purpose of a discussion is to find out as much as possible about a topic.

(9) An example is a person or a thing (or a situation) that shows that an opinion is true.

Why are examples important?

(10) Examples are necessary for explaining reasons and opinions.

UNIT 3    QUIZ

(1) What does “unpacking ideas” mean?

Unpacking ideas means to open up an idea to find the meanings that are packed

inside.

(2) How can you plan an explanation?

First write questions, then answer the most interesting ones.

(3) Explain “terrorism”: (What is the first question you should write?)

(Sample answers)

Questions: 1. What is terrorism?

2. Who does terrorism?

3. Why do people use terrorism?

Explanations: 1. Terrorism is the use of fear to achieve political goals.

2. People who have no hope of using a regular process use terrorism.

3. They think they have no other way of achieving their goals.
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UNIT 4    QUIZ

What does “that makes sense” mean?

(Sample answers)

• That’s true.

• I agree.

• I do not agree, but I understand.

• That’s an ordinary idea.

• That’s practical.

• That’s logical.

UNIT 5    QUIZ

(1) What is an issue?

An issue is a topic that people feel is important to talk about. (a continuing

problem)

(2) Why do controversial issues cause disagreement?

They have two or more sides and people feel strongly about them.

(3) Where can you find issues?

a. friends and family    b. television    c. the Internet (and so on)

(4) What are two important issues?

(Sample answers)

ISSUE 1: Child labor

Is this a controversial issue? Yes.

Why? Poor families need children to work, but children need to go to

school.

ISSUE 2: Abortion in the US

Is this a controversial issue? Yes.

Why? Some people think it is murder; others that it is a right.
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UNIT 6    QUIZ

(1) What does persuade mean?

Persuade means make someone agree with an opinion.

(2) Some persuasive words are: must, ban, allow.

Write persuasive opinions:

(Sample answers)

(3) Part-time jobs for teenagers:

Teenagers should be allowed to have a part-time job.

(4) high school uniforms:

High school uniforms should be abolished.

(5) smokers:

The government should help smokers to stop smoking.

UNIT 7    QUIZ

(1) What is a generalization?

A generalization is an opinion that emphasizes the usual case.

(2) How can you make a generalization?

First you think of examples, then find a similarity that the examples share.

(3) What is the bad thing about generalizations?

A bad thing about generalizations is that they are not always true.

(4) What is a theory?

A theory is a generalization that answers a question about the world.

(5) Make a theory. Why do some people like sumo and other people do not?

(Sample answers)

Some people do not like sumo because they hate all kinds of violence.

Some people do not like sumo because they think the matches are “fixed.”
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UNIT 12    QUIZ

Please replace the expressions with more natural-sounding ones.

(1) My opinion is . . .

I think . . . / It seems to me . . . / I believe . . .

(2) My first reason is . . .

Firstly . . . / First of all . . . / For one thing . . .

(3) My background is . . .

Recently . . . / This topic is important because . . . / Do you know that . . .

(4) My example is . . .

For example . . . / For instance . . .

(5) My second reason is . . .

Another reason . . . / Secondly . . . / Furthermore . . .

(6) My opposite opinion is . . .

On the other hand . . . / However, some people think . . .

(7) My rebuttal is . . .

The problem with that is . . . / The reason I disagree is . . .
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FINAL TEST Answers

(Note: Part 3 has “open answers.”)
PART 1

1. What is a rebuttal?

A rebuttal is a reason why you disagree.

2. What is an example?

An example is something that explains why you feel an opinion is true.

3. How can you plan an explanation? (two things)

You can make questions and answer them.

4. How can you find a theory?

Ask yourself questions and find a statement that explains most cases.

5. How can you make a generalization?

First think of examples, then think about how they are similar.

6. What is the purpose of discussion?

To find out more about a topic.

7. What is a controversial issue?

A controversial issue is one that causes disagreement.

8. What can you do if your partner does not understand you?

1) You can repeat yourself.

2) You can rephrase your statement.

9. What is the weak point of generalizations?

Generalizations are only mostly true.

10. Why is it sometimes good to disagree?

You can find out more about a topic.

11. What does “unpacking ideas” mean?

It means to find out the ideas that are locked up in a statement.

12. To persuade means to make someone feel they should do (or not do) something.
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PART 2 / TEST 1

There are television sets in almost every home in the world. Where
people do not have a TV at home, they can watch one in a public
place. Nowadays, there are even television broadcasts in schools.

Another problem with television is the fact that it is extremely
passive. One study showed that TV viewing is sometimes even
more passive than sleeping! Viewers “vegetate” in front of the
television set. That is, they don’t do anything—they often don’t
even think about what they are watching. This creates people who
do not think and cannot concentrate. Being passive destroys their
attention span.

It seems to me that television is not good for children for many
reasons.

Attention span means the length of time a person can continue
thinking about a topic or a problem. For example, children can
think about a topic for only a short time (20–30 seconds). They are
very active and change their focus of interest very quickly. Adults
can think about a problem for a longer period of time—several
minutes, usually. A person with a short attention span cannot
solve problems.

Is television good for children?

Television takes time away from other worthwhile activities.
Instead of interacting with other children, young viewers stay
“glued to the screen.” This means they don’t play or socialize with
the people around them. They also may not get exercise or do
their homework. This could cause many problems in the future.

Television has a lot of educational shows for children. For
example, children can learn about science, languages and culture
from around the world. Documentaries can arouse a sense of
social responsibility in children by showing them problems in the
world.

The first and most important reason that television is bad for
children is that television shows are often stupid or violent. There
is too much violence in movies, science fiction, police dramas and
even quiz shows. Children imitate what they see. Many dramas are
cynical or just plain stupid.

Finally, a problem similar to taking time away from other activities
is the tendency of some children to live in a world of fantasy.
Television and comics may be turning these children into people
who will not be able to face the responsibilities of life later on like
school and getting a job.

Television has a lot of good points. For example, there are a lot of
educational shows, documentaries and even movies. But too much
television is not good for children. Television is too violent, it is
stupid and it makes children passive. As well, television takes time
away from many other worthwhile activities like socializing,
visiting museums, etc. Therefore, I think television is not good for
children.

Television is good for children.

1. Background Information

2. Reason 2

3. Opinion

4. Explanation for Reason 2

5. Topic

6. Reason 3

7. Rebuttal Reason

8. Reason 1

9. Reason 4

10. Summary

11. Opposing Opinion
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IN ORDER

Topic: Is television good for children?

Opinion

It seems to me that television is not good for children for many reasons.

Background Information

There are television sets in almost every home in the world. Where people do not

have a TV at home, they can watch one in a public place. Nowadays, there are even

television broadcasts in schools.

Reason 1

The first and most important reason that television is bad for children is that

television shows are often stupid or violent. There is too much violence in movies,

science fiction, police dramas and even quiz shows. Children imitate what they see.

Many dramas are cynical or just plain stupid.

Reason 2

Another problem with television is the fact that it is extremely passive. One study

showed that TV viewing is sometimes even more passive than sleeping! Viewers

“vegetate” in front of the television set. That is, they don’t do anything—they often

don’t even think about what they are watching. This creates people who do not

think and cannot concentrate. Being passive destroys their attention span.

Explanation for Reason 2

Attention span means the length of time a person can continue thinking about a

topic or a problem. For example, children can think about a topic for only a short

time (20–30 seconds). They are very active and change their focus of interest very

quickly. Adults can think about a problem for a longer period of time—several

minutes, usually. A person with a short attention span cannot solve problems.

Reason 3

Television takes time away from other worthwhile activities. Instead of interacting

with other children, young viewers stay “glued to the screen.” This means they don’t

play or socialize with the people around them. They also may not get exercise or do

their homework. This could cause many problems in the future.

Reason 4

Finally, a problem similar to taking time away from other activities is the tendency

of some children to live in a world of fantasy. Television and comics may be turning

these children into people who will not be able to face the responsibilities of life

later on like school and getting a job.

Opposing Opinion: Television is good for children.
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Rebuttal Reason

Television has a lot of educational shows for children. For example, children can

learn about science, languages and culture from around the world. Documentaries

can arouse a sense of social responsibility in children by showing them problems in

the world.

Summary

Television has a lot of good points. For example, there are a lot of educational

shows, documentaries and even movies. But too much television is not good for

children. Television is too violent, it is stupid and it makes children passive. As well,

television takes time away from many other worthwhile activities like socializing,

visiting museums, etc. Therefore, I think television is not good for children.
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PART 2 / TEST 2

At work, teenagers can learn responsibility.

The teenage years are very important. Teenagers are no longer
children, but they are not yet completely adults. They need to
learn a lot about the world in order to be successful adults. But
they also need to enjoy their lives and make important friend-
ships. This is a special time in their lives. It only lasts for a few
years. So it is important for teenagers to have as much freedom
as possible to experience the world around them. But at the same
time, it is important for young people not to waste this precious
time in their lives.

Teenagers should be allowed to have part-time jobs.

For one thing, work takes time away from studying and social
activities.

Students can make more valuable contacts at university than at a
convenience store.

Another reason teenagers should not work is they might become
satisfied with earning money and forget about having a career.

There are many reasons why teenagers should not work. They
need to concentrate on their studies and spend time socializing,
for example. But at the same time, having a job means that a
teenager will learn responsibility and the value of money. It
seems that such life lessons are too important to put off until
adulthood.

They must go to work at a set (decided) time. They also need to
satisfy their employer rather than do what they want. In other
words, they must behave like adults.

On the other hand, there are many reasons why teenagers should
not work.

They learn to do things, but they also learn how to deal with
social situations such as talking to co-workers, employers,
customers, using polite language, and so on.

Secondly, teenagers can get valuable work experience.

It is important for teenagers to earn money for two reasons:
firstly, they need to have money; but they also need to learn the
value of money. The value of money is related to the time and
effort a person uses to get the money.

First of all, teenagers can earn money at a part-time job.
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IN ORDER

Topic: Jobs for teenagers

Opinion

Teenagers should be allowed to have part-time jobs.

Background Information

The teenage years are very important. Teenagers are no longer children, but they

are not yet completely adults. They need to learn a lot about the world in order to

be successful adults. But they also need to enjoy their lives and make important

friendships. This is a special time in their lives. It only lasts for a few years. So it is

important for teenagers to have as much freedom as possible to experience the

world around them. But at the same time, it is important for young people not to

waste this precious time in their lives.

Reason 1

First of all, teenagers can earn money at a part-time job.

Explanation for Reason 1

It is important for teenagers to earn money for two reasons: firstly, they need to

have money; but they also need to learn the value of money. The value of money is

related to the time and effort a person uses to get the money.

Reason 2

Secondly, teenagers can get valuable work experience.

Examples for Reason 2

They learn to do things, but they also learn how to deal with social situations such

as talking to co-workers, employers, customers, using polite language, and so on.

Reason 3

At work, teenagers can learn responsibility.

Examples for Reason 3

They must go to work at a set (decided) time. They also need to satisfy their

employer rather than do what they want. In other words, they must behave like

adults.

Opposite Opinion

On the other hand, there are many reasons why teenagers should not work.

Rebuttal Reason 1

For one thing, work takes time away from studying and social activities.

Example for Rebuttal Reason 1

Students can make more valuable contacts at university than at a convenience store.
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Rebuttal Reason 2

Another reason teenagers should not work is they might become satisfied with

earning money and forget about having a career.

Summary

There are many reasons why teenagers should not work. They need to concentrate

on their studies and spend time socializing, for example. But at the same time,

having a job means that a teenager will learn responsibility and the value of money.

It seems that such life lessons are too important to put off until adulthood.


